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This article discusses the Norwegian language textbooks for foreigners Stein pd
stein and Her pad berget, published from 1995 to 2015. These textbooks are analyzed as
tools for promoting the official ideology and as sources of information showing how
Norwegians would like to present their society and themselves to representatives of
other nations. Such an interpretation is considered to be possible since these publi-
cations are primarily designed for immigrants who are planning to come to Norway
for permanent residence. Norwegian language courses are expected to provide future
citizens of Norway with the necessary knowledge about the society, culture and history
of the country, and allow them to become acquainted with the values and lifestyle of
Norwegians. The focus of the article is one of the most popular series of textbooks
published by Cappelen Damm: Stein pd stein and Her pd berget. Over the course of
twenty-five years, new editions of these textbooks have been published: for example,
the first edition of the textbook Stein pd stein was published in 1990, and the last one in
2015. The new editions show changes in the image of Norwegian society, shifts on em-
phasis, the themes that were important to discuss in different editions, and some new
concepts and topics that the authors of the textbooks considered necessary to introduce
in the new editions. When analyzing the texts, the authors single out several lexical
ideologemes, the so-called “values” (verdier), which can be considered especially signif-
icant in the self-presentation of the Norwegian nation. Such ideologemes as “equality”
(likestilling / likhetstanke), “democracy” (demokratiet) and “environmentally conscious”
(miljobevissthet) are analyzed. The article considers the political background for the
actualization of these concepts in educational texts; the development of the seman-
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tic fields, the core of which are the mentioned ideologemes; the organization of these
concepts in the text and model characters of the textbooks as bearers of these “values”.

Keywords: teaching Norwegian, Norwegian language textbooks, educational texts,
social values, ideologemes, model characters, concept.

This article discusses some elements of official ideology (social val-
ues) used in Norwegian textbooks for foreigners. Since textbooks writ-
ten in Norway by Norwegian specialists are widely used in different
Russian higher educational institutions while learning the Norwegian
language, it seems to be very important to make teachers clearly under-
stand the political prerequisites for making changes to these textbooks,
and what elements of ideology the Norwegian authorities considered
necessary to integrate into the textbooks for foreigners.

The famous Russian sociologist Tamara M. Dridze claims that “Via
texts learners get acquainted with social values and norms, with dif-
ferent data and information accumulated by people during practical
and theoretical activities, learn to distinguish what is important for his/
her participation in social life and for joint activities with other people”
[Dridze, 1984, p.240]. It is necessary to note that in textbooks authors
are modeling “an ideal world” and it means that not all Norwegians con-
sider the values which are “preached” to foreigners studying Norwegian
important, or that they live according to these approved ethical guide-
lines. This should be clearly understood by students who learn about
Norwegian society from textbooks.

Two textbooks from the same series have been selected for analysis:
“Stein pa stein” (three editions: 1998, 2005 and 2014) and “Her pa ber-
get” (three editions: 1995, 2008 and 2015)". These textbooks are standard
manuals for teaching immigrants in compulsory Norwegian language
courses, the final stage of which is an exam for obtaining Norwegian
citizenship. SpS is oriented towards grown-ups studying Norwegian and
corresponds to the level B1. It contains a certain number of dialogues,
articles from different Norwegian newspapers and discussions. HpB, on
the other hand, raises themes tightly connected with sociology, public
relations and corresponds to the level B2. It includes narrative texts, in-
teresting data and information which inspires the learners to speak on
different topics and hold discussions, as it is stated in the introduction:
“Malet med tekstene er at de skal ove opp sprakferdigheter, gi nyttig infor-

! The following abbreviations are used hereafter in the article: SpS and HpB.
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masjon og samtidig inspirere til samtaler og diskusjoner i klassen.” (HpB,
2015, p.3)

There have been significant changes in the structure of textbooks af-
ter 2005 when the Ministry of Education adopted new methodological
directives — “Leereplan i norsk og samfunnskunnskap for voksne innvan-
drere”. This plan stipulates, in particular, the ideological component.

“Oppleeringen skal bidra til at deltakerne:

* far kunnskap om viktige historiske, sosiale, okonomiske, kulturelle,
rettslige og politiske forhold i Norge — og at de kan uttrykke kjenn-
skap til disse forholdene;

* utvikler kunnskap om egne rettigheter, muligheter og plikter i det
norske samfunnet — og at de kan bruke denne kunnskapen i hver-
dagen;

* reflekterer over og samtaler om grunnleggende verdier og utford-
ringer i det norske samfunnet knyttet til demokrati, likestilling og
menneskerettigheter — og at de kan uttrykke egne meninger om sli-
ke sporsmal” [Leereplan i norsk og samfunnskunnskap for voksne
innvandrere, 2012, p.4].

The new methodological directives seem to be one of the reasons
why the 2005 edition of the SpS textbook added such chapters as “The
Welfare Society” and “Human Rights and Equality” that were missing
in the first edition. Thus, the new textbooks have become more “ide-
ologically consistent”. The second common feature associated with the
changes in methodology is the larger applied component of the text-
book. The amount of material providing a general understanding of
Norwegian culture, language and history has diminished compared to
the aspects that an immigrant needs in everyday life. For example, in
the 2005/2014 editions of SpS, much of the chapter “Work and Career
Choice” is a detailed description of how to write a job application and
CV and how an interview is conducted. This information was not avail-
able in the previous edition. Such a change can be explained by the na-
ture of the citizenship exam (Norskprove).

Unlike other similar exams, the university Trinn 3 and Bergenstest,
with their general humanitarian orientation, this exam has an applied
character and is meant to test the students ability to use language
knowledge in everyday life. For example, the written part of the assign-
ment requires that the applicant write a complaint to a housing coop-
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erative, an email to a transport company asking them not to cancel the
bus route, etc.

Taking these factors into account, we can assert that the new editions
of the textbooks reflect not only changes in the directives (which in turn
is caused by certain shifts in immigration policy), but also changes in
the official ideology of the state.

1. SOCIAL VALUES

What did the authors of the textbooks rely on when choosing ele-
ments of the official ideology or “Norwegian values”? It can be reason-
ably assumed that the report of the Values Commission (Verdikommis-
jonen) in 2001 was taken as a foundation. January 30, 1998 the first
government of Kjell Magne Bondevik appointed the Values Commis-
sion, which should “bidra til en bred verdimessig og samfunnsetisk mo-
bilisering for d styrke positive fellesskapsverdier og ansvar for miljoet og
fellesskapet.” It seemed to be important “d motvirke likegyldighet og
fremme personlig ansvar, deltagelse og demokrati” [Verdikommisjonens
sluttrapport].

There were significant changes in the social, political and economic
life of Norway in the 1990s which were the precondition for establish-
ing this commission. Norway became a part of the European Economic
Area (EEA) and thus integrated into the EU’s internal market. At this
time, revenues from oil production and sale were growing, and the state
formed the Government Pension Fund with a cross-party agreement to
use the money for investments abroad in order to finance future pen-
sion obligations. Such changes influenced public consciousness signifi-
cantly. As the famous sociologist Ottar Hellevik writes in his book Det
norske samfunn: “Pa forste halvdel av 90-tallet far vi ogsa et litt mer mo-
derne verdisyn. Deretter ser vi en klar tendens i moderne retning fram
til 1999. Viktige bidrag til utviklingen i denne perioden er okende vek-
tlegging av egne behov, hedonisme og seksuell frigjorthet. Nordmenn la
mindre vekt pa selvrealisering og toleranse” [Torsee, Wangen].

Most likely, it was considered necessary to establish the “values of
Norwegian society” on the state level in order to combat the growing
“egoism” of society. The Commission has been working for three years
now. The work of the Commission has resulted in a report in three vol-
umes, published in 2001, which formulated the Commission’s point

» <« .

of view on such values as “freedom”, “community” (felleskap), “human
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value” (menneskeverd), tolerance in multicultural Norway, “sustainable
land usage” (miljobevissthet), etc. It further postulates how respect for
these values should be manifested in medicine (for example, the pro-
hibition of euthanasia as respect for the value of human life, respect for
patients with alcohol and drug addiction or mental disorders), in poli-
tics, business, industry, and how schools should educate students in the
spirit of these values. It is obvious that these ideas are approved in the
new Lereplan.

The concept of “value” is of much greater importance in the social
and cultural life of Norway than, for example, in Russia. The work
of the Values Commission is just one of many manifestations of the
relevance of this concept. Since 1985, Norway has had a government
program that conducts comprehensive statistical surveys every second
year (Norsk Monitor) with about 3,800 participants over 15 years. This
sociocultural study is aimed at exploring the values, opinions and pat-
terns of behavior in Norwegian society. The project defines “values” as
“individenes oppfatning om hva som er grunnleggende mal for tilveerel-
sen (mdlverdier), og om hvordan disse mdlene skal nas (middelverdier).
Verdiene er individets oppskrift for det gode liv og det gode samfunn”
[Hellevik, 2001, p. 259].

“Norwegian values” are the subject of many sociological studies,
in addition to Ottar Hellevik we can also name the main “expert” on
“typically Norwegian’, Thomas Hylland Eriksen with his famous book
“Typisk norsk” (1993). Among his newest writings is the book “Kultur-
forskjeller i praksis. Perspektiver pa det flerkulturelle Norge” (2020) writ-
ten in cooperation with Torun Arntsen Shajjad. There are also publica-
tions that criticize the official ideology, for example, a book written by
Norwegian politician and journalist with Finnish background, Sanna
Sarromaa [Sarromaa, 2016].

The notion of “values” is also constantly raised in the press. In 2017,
a heated debate about “Norwegian values” erupted in such newspapers
as VG and Adresseavisen. The concept became a weapon in the parlia-
mentary election campaign when parties accused each other of a lack
of respect to Norwegian values or even an “attack” (angrep) on them.
[Welhaven, 2017]. Nowadays this topic also does not lose its relevance,
and in the central newspaper Aftenposten on May 3, 2020, an article
appeared with the following title “Vil pandemien endre nordmenns hold-
ninger og verdier?” [Bratland Hansen].

250 Cranounasckas gunonozus. 2020. T. 18. Bown. 2



2. IDEOLOGEMES

We have identified several fundamental ideologemes, so-called “so-
cial values”, guided, first of all, by the importance that is given to them
in the textbooks, but also drawing on other sources, for example, the
Norwegian media.

1. Likestilling/likhetstanke. One of the main lexical ideologemes
that has a special place in Norwegian society is likestilling or likhet-
stanke. Equality is one of the main concepts that define the ideology
of modern Norwegian society. This topic is discussed in all textbooks
without exception, while the context can vary greatly: work, education,
family, politics, monarchy, etc. There is a clear semantic boundary be-
tween the words likestilling and likhetstanke. The semantic field likhet
includes such concepts as egaliteer and homogen.

Norge er et egaliteert samfunn, og med det mener vi at tanken om d veere lik
hverandre, star sterkt. (HpB, 1995, p.23).
Et flerkulturelt samfunn. Norge — et homogent samfunn? (HpB, 2008, p. 18)

At the same time, if in the first textbooks the word likhet in the
topic of education is used in the meaning of “the absence of social
inequality or inequality by geography or gender” and the issue of the
rights of people with disabilities is only briefly touched upon, then
in the textbook from 2015 this topic is discussed in more detail, and
people with special needs or with different religious beliefs are taken
into consideration.

Likhetstanken ser man ogsd innenfor skolesystemet. Det er vanlig at alle barn pd
samme alder gar samme klasse. Man skiller ikke elevene etter kjonn, evner eller
prestasjoner... Ogsd elever med sykdommer eller handikap eller andre spesielle
problemer skal sd langt det er mulig, gd i vanlig skole sammen med sine jevnal-
drende. (HpB, 2015, p.31-32)

It should be noted that the semantic field of vocabulary associated
with the sphere of social assistance to disabled citizens is constantly
developing, in connection with an attempt to choose politically cor-
rect designations for taboo words. An example is in the late 1990s
when the word ‘ufore’ (disabled) was actively used. At the moment,
it is no longer considered to be politically correct and it has been re-
placed by the concept of utviklings-eller funksjonshemmete (people
with disabilities).
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Elever med sykdommer, funksjonshemninger eller andre spesielle problemer
skal, sa langt derer mulig, gd i vanig skolesammen med elever pd sammealder.
Tanken er at deter bra for alle a mote ulike mennesker og leere av hverandre.
(HpB, 2015, p.48)

As for the word likestilling, in the first editions it was interpreted ex-
ceptionally as ‘gender equality’. A considerable part of the texts discuss
the women’s role in the workplace, in family, and in politics. In this case,
the real meaning of the ideologeme is not the presence or absence of
equality, but “the struggle for equality”.

Selv om menneskeettighetene gjelder for alle, er det fortsatt stor forskjell pa kvin-
ner og menn pd verdensbasis, skriver UNICEE. (SpS, 2014, p. 151)

The general meaning of everything that is said about gender equality
in both the 1995 textbook and the 2014 textbook is expressed in the
following words: “Norge pd mange madter er kommet langt i likestillings-
arbeidet, kan vi ikke lene oss tilbake og veere fornoyd med situasjonen i
dag. Vi ma hele tiden fortsette d arbeide for reell likestilling mellom alle
innbyggerne” (SpS, 2005, p. 127)

At the same time, due to the changes that are clearly seen in the us-
age of vocabulary and the introduced concepts, we can observe that the
work is proceeding quite successfully. The official term foreldrepermis-
jon ‘parental leave, used in the textbook of 1998 (the decree itself was
adopted in 1993), in the course of time turned into a more informal and

abridged version — pappaperm.

Flere tar pappaperm. (SpS, 2005, p.120)

...Men fremdeles er det 15% som ikke tar pappapermisjon i det hele tatt. (ibid.)
Jeg har nettopp etablert mitt eget firma (er blitt drosjeeier), og det er umulig d ta
ut mange ukers pappapermisjon. (SpS, 2014, p.135)

The change shows that it has become quite an ordinary thing.

As for other types of discrimination, they are given less importance.
For example, in the first editions, there are few sentences about discrim-
ination against immigrants.

Et annet omrdde... er likestillingen av innvandrere. Pd dette omrddet er den reel-
le situasjonen ofte mindre bra enn det kan se ut til pd papiret. (SpS, 2005, p. 126)

In the latest edition, this problem is discussed on two pages and con-
tains the official regulations on the prohibition of discrimination.
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2. Democracy. In the textbooks, the word folkestyre ‘democracy’
is most often used, perhaps as a broader one. All editions of the HpB
textbooks contain a certain amount of texts about the Norwegian par-
liament, branches of government and elections. At the same time, it is
important to note that the amount of material varies considerably, and
in the latest edition, for example, the juridical branch of government
is very briefly mentioned (if we compare the extent in the editions of
1995 and 2015, the ratio is approximately 4 to 1). The fact that it is ap-
parently important for the authors of the textbook to use the word folke-
styre instead of demokrati is obvious since the word folk appears repeat-
edly in the texts when referring to authorities:

Folkestyret utoves gjennom de representantene som folket velger til Stortinget.
(HpB, 1998, p. 139)

Folkets makt kommer til utrykk hver gang det er valg. (HpB, 1998, p. 140)
...Det er folket som har makten i landet. (HpB, 2008, p.120; HpB, 2015, p. 132)
Folkeavstemning: politikerne far folkets rad. (HpB, 2008, p.121; HpB, 2015,
p.132)

Kong Olav ble kalt folkekonge. (HpB, 2015, p.120)

A veere folkelig blir altsd sett pa som noe positivt. (ibid., p. 120).

Paradoxical as it may seem, the idiologem democracy is most clearly
manifested in the fragments which present monarchy. We can note that
in the latest edition the amount is significantly reduced in comparison
to the 2008 edition. However, in this case it is remarkable, first of all, not
due to the material changing, but due to the fact that it has remained
unchanged, namely the concept of folkekonge ‘the folk king’

The king becomes a symbol of Norwegian democracy. He is not just
a nominal ruler, but the folk king. The textbooks tell how King Haakon
treated foreign ambassadors with fish meatballs in the post-war years,
and King Olav took the tram during years of fuel shortages. It is also
mentioned in the latest edition that Crown Princess Ingrid Alexandra
was recently transferred to an elite private school, the fact which the
people, accustomed to the “people’s king”, did not like and that there
does exist strong opposition in society to elite education and the sep-
aration of children on this principle. Here again we see that regardless
of the change in meanings, the ideologeme of the royal family does not
change.

3. Miljebevissthet. The ideologeme, which appeared recently and
is actively developing, can be defined by the word miljobevissthet ‘envi-
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ronmental awareness. It is safe to name the event that gave rise to this
ideologeme: a report provided by the UN climate committee in 1995 on
the dangers of climate change. This problem has existed for a long time
and has attracted public attention, but it was this report that can be con-
sidered the starting point for the emergence of the ideologeme.

In the field of linguistics, the ideologeme miljobevissthet is the most
productive of all of the above mentioned, since all new units from this
semantic field appear in the language, for example, flyskam ‘shame when
using an airplane’: the feeling that a person with high environmental
awareness has when he/she flies in an airplane because they understand
that airplanes pollute the atmosphere to a great extent, thereby contrib-
uting to global warming.

The object of our study clearly shows how actively this ideologeme
is progressing. In the first editions of the textbooks, there was no men-
tion about environmental problems. At the same time, considerable at-
tention is paid to this problem in the latest editions in both textbooks.
For example, SpS provides practical advice on how to save energy, while
HpB introduces the concepts of fornybar — ikke fornybar energy and
talks about alternative energy sources: bioenergy, solar panels, and the
usage of water and wind energy.

3. TEXT ORGANIZING

As the researchers note, educational texts perform informative, cog-
nitive and creative functions. Foreign language textbooks are charac-
terized by various forms of discourse: dialogues, disputes, description
texts, etc.

It should be emphasized that between the SpS and HpB textbooks
there is a significant difference in the choice of the form of discourse: in
SpS we see a number of dialogues, simulated situations, while in HpB
there are very few simulated dialogues and the structure of the narrative
prevails. At the same time, different textbooks show different models of
relations between participants in dialogues: in SpS, the conversations
are built on everyday topics without any disagreements, while in HpB
the interlocutors defend diametrically opposite points of view when
speaking about an actual topic.

The editions of the same textbook also differ significantly in this re-
spect. In the 1995 edition of HpB there are no dialogues at all, in the

254 Cranounasckas gunonozus. 2020. T. 18. Bown. 2



2008 edition two dialogues are included in the book (on returning from
maternity leave and on royal power), and in the 2015 edition there are
three of them: job interview, parental dialogue about the child’s work-
load outside of school, and the discussion on the introduction of a new
tax on driving a car. In all editions of SpS there are 5 dialogues in the
chapter “Hva driver du med?”. However, the difference is quite obvious:
there are 13 dialogues on different themes in the 2005 edition of SpS and
17 dialogues in the 2014 edition. A majority of the chapters start with
dialogues.

An educational text is intertextual by nature, and these textbooks are
no exception: the chapters include newspaper articles, comics, fiction,
legal documents, excerpts from discussions on social networks, etc.

When talking about text organization, headings need to be consid-
ered as they are an important element of any text. Since it is tradition-
ally considered that educational texts are written in the scientific genre,
one would expect that the headings would also correspond to the rules
of the genre: defining the subject of presentation, accurate, devoid of
stylistic devices, and free from ambivalence. This is true in most of the
textbook corpus. However, there are some exceptions. Noticeably, most
of the titles are related to the texts in which the actual ideologemes are
considered. This is especially remarkable when comparing different edi-
tions of the same textbook. At the same time, a change in the perception
towards a particular problem also becomes apparent.

An example of the change in perception is evident when examining
the ideologeme likhet in the context of a multicultural society. In the
1995 edition of HpB the corresponding chapter is titled “Noen likheter
og forskjeller i samfunnet” (p. 20), and one of the subchapters has the
following heading “Et flerkulturelt samfunn?” (p. 27). A heading with a
question mark signals that the notion of a “multicultural society” will be
further questioned, and the students are invited to a discussion about
whether Norwegian society is truly multicultural. In the 2008 edition,
the attitude towards this problem is clearly changing: the entire chap-
ter is titled “Et flerkulturelt samfunn” (p. 15), and the statement that
Norwegian society is homogeneous is under question here (subchapter
“Norge — et homogent samfunn?” (p. 18). Finally, in the 2015 edition, the
idea of the possible homogeneity of society disappears altogether even
though the chapter is still titled “Et flerkulturelt samfunn” (p. 34) and it
speaks about different groups of national minorities.
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The most expressive changes in attitudes are visible in the head-
ings for the chapter on environmental protection. For example, in the
2015 edition of SpS such a heading as “Natur eller olje?” appears. Let
us recall that the ideologeme is absent in the 1995 edition of HpB, but
in subsequent editions large chapters are devoted to environmental
problems. If in the 2008 edition the chapter title contains elements
with a certain emotional load: “Miljo og klimatrussel” (p. 39), then in
the 2015 edition the chapter is titled more impassively — “Klima og
miljo” (p. 68). It should be mentioned that although Norway and a
number of other countries adhere to the official point of view on the
significance of the anthropogenic factor in climate changes, this is not
an undisputable truth within the international community. Subhead-
ings “Hva kan du og jeg gjore?” (HpB, 2015, p.74) and “Rapporten
som forandret verden” (HpB, 2008, p.40) in terms of expressiveness
and the use of rhetorical techniques are close to the media headlines;
they contain not only an informational function, but also a persuasive
function.

4. MODEL CHARACTERS IN THE TEXTBOOKS

By the model characters, we mean both characters from the texts
of dialogues and historical figures, which are described in textbooks.
Considering fictional characters, it is interesting to note that they are
carriers of likestilling ideas: women in dialogues advocate a progressive,
“ideologically correct” point of view more often than men. Therefore, in
the 2015 edition of HpB, it is a woman who defends the correctness of
the introduction of a tax on cars, substantiating it with a concern for na-
ture and offering to use public transport (p. 70). In parentheses, it should
be noted that the introduction of such a tax (the so-called bompenger)
in large cities caused discontent among many Norwegians, provoking
numerous protests, among which one can mention the establishment of
the Folkeaksjonen NEI til mer bompenger party in 2018.

The dialogue between parents about the extracurricular activities of
their children is also of interest (HpB, 2015, p.32). The interlocutors
are discussing children participating in different activities in their free
time, and the conversation is conducted not by two mothers as Russian
learners would expect, but by a mother and a father. The father does
not refer to the wife’s opinion about the need to enroll the child in this
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or that club, he defends his own point of view: “Jeg synes det er viktig at
ungene har interesser, og at de har venner i ulike miljoer” (ibid.). In other
words, this situation reflects the full participation of Norwegian fathers
in the lives of their children, which is discussed in more detail in the
chapters on equality, family and everyday life as well as the welfare state.
For example:

Det har vist seg d ha positive effect d reservere deler av fodselspermisjon for far.
Na er det 77 % av fedrene som er hjemme i tre eller fire uker. (SpS, 2005, p. 120)

The development of the likestilling idea is also noticeable in the
selection of historical figures mentioned in the textbooks. In the
1995 edition of HpB, in the chapter “Noen kjente nordmenn”, out of
four personalities only one is a woman (Sigrid Undset). In the 2008
edition, the ratio is about the same: out of 6 personalities two are
women (the writer Amalie Scram and the sculptor Inger Sitter). As for
the structure of the 2015 textbook it has changed: at the end of each
chapter, a subchapter “Profilen” has been added. The authors provide
readers with the biography of a famous person, which is a kind of
embodiment of the main idea of the chapter. At the end of the chapter
“School and Higher Education”, the world-famous mathematician Niels
Henrik Abel is given as an example, and in the chapter “Internasjonale
forhold” — Alfred Nobel. It is worth noting that in the chapters about
work and power distribution, concerning equality which feminists are
fighting for, biographies of women are given: Gerd Kristiansen, Kristin
Skogen Lund (as a representatives of trade unions) and Inger Louise
Valle (the politician who put forward the idea of a “Humane prison”).
Otherwise, the distribution is as follows: 9 men and 5 women, while
none of the latter are cultural figures.

5. CONCLUSION

In light of the above-mentioned analysis, the following conclusions
can be made:

— changes which have taken place in the structure of the content of
textbooks can be explained not only by the necessity in updating
the material and methodology, but also by shifts in the official
ideology of the state, which are reflected in the official school di-
rectives;
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— the most active of the three considered ideologemes likestilling,
demokrati and miljobevissthet develop vocabulary in the field of
the environment. It should also be noted that in textbooks this
topic is presented most expressively, including the headings;

— elements of the official ideology in the textbooks are expressed
directly not only in the texts, but also are clearly seen in the el-
ements of the structure. Thus, for example, the choice of model
characters in the textbooks is motivated by likestilling ideas.
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Onbra Epmakosa
Canxm-ITemepOypeckuii 20cy0apcmeeHHblll yHUBepCUmem

Vpuna TapaTonknaa
Canxm-Ilemep6ypeckuii 20cy0apcmeeHHbill yHUBepCUmMem

3/TEMEHTBI O®UITATBHON UTEOTIOTUY B YYEBHUKAX
HOPBEKCKOTO A3BIKA /I MHOCTPAHIIEB

s untupoBauus: Ermakova O., Taratonkina I. Elements of the official ideology
in the Norwegian textbooks for foreigners // Cxangnnasckas ¢umonorus. 2020.
T. 18. B 2. C. 246-260. https://doi.org/10.21638/11701/spbu21.2020.202

Crarbsi TOCBSIIIEHA aHA/M3Y yIeOHMKOB HOPBEKCKOTO sI3bIKA /s MHOCTPAHIIEB
«Stein pé stein» 1 «Her pa berget», Boixopmpmnx B cBeT ¢ 1995 o 2015 roz. I yue6-
HMKI PacCMaTpPUBAIOTCA KaK MHCTPYMEHTSI LA ITPOIaraH bl oULIMaIbHON UIe0TOT NI
U MCTOYHVKIM MHQOPMALIMM O TOM, KaKM 06pa3oM HOPBEXIIBI CTPEMSITCS [TOKAa3aTh
CBOE 001IIeCTBO IIPEACTABUTEAM APYTHX Hanuit. [Togo6Has TPaKTOBKA IPECTaB/IAeTCS
BO3MOYKHOI, TIOCKO/IbKY JIJAHHbIE U3JJAaHUA PACCUMTAHBI B IIEPBYIO O4Yepelb Ha MMMMU-
TPAHTOB, COOMPAMMINXCS HOCTOSHHO NpoxknBarb B Hopsernu. IIpengmonaraercs, 9To
Ha Kypcax HOPBEXCKOTO sA3bIKa Oymyupte rpakpane Hopsermu momydar HeoOXOfu-
Mble 3HaHVA 06 00IIecTBe, KYIbType ¥ UCTOPUYU CTPAHbI, TI03HAKOMATCS C LIeHHOCTA-
MIL U YK/Ta[JOM SKMSHI HOPBEXCKOro obmectBa. OGBEKTOM VCCTIENOBAHNS CTa/Ia OfHA
U3 CaMbIX IOIY/LIPHBIX Cepuil y4eOHNKOB, BBIIYCKaeMBbIX M3fjaTeNbcTBOM KarmeneH
JHamm: «Stein pa stein» u «Her pa berget». Ha mpoTsykeHun ABafiliaTi AT €T BBIXO-
IVUIV HOBBIE PEfAKLIVN OTUX M3HAHNIL: TaK, IIepBOe M3faHme yueOHmKa «Stein pa stein»
BbIIIO B 1990 T, a mocnefiHee Ha cerogHAMHMIT JeHb — B 2015 1. HoBble pemakiym
y4e6GHMKOB IEMOHCTPHPYIOT, KaKIM 06pa3soM IIOMEHSIIOCh M300paskeHIe HOPBEKCKOTO
00111ecTBa, KaK CMECTIINCH aKIIEHTbI, KaKye TeMBI [IPe[CTAaB/IIOCh BaKHBIM OCBETUTh
B pasHbIe TOJIBL, 4 TAKKe KaKlie HOBbIE IIOHATYA 1 A3BIKOBbIE eJHIIIbI aBTOPBI y4eOHI-
Ka COY/IM HY>KHBIM BBECTH B HOBBIX peflakimAX. IIpu aHamse TeKCTOB aBTOPBI BbIIENA-
0T HECKOJIBKO JIEKCMYECKIX UIE0/IOTEM, TaK Ha3bIBAEMBIX «IleHHOCTel» (verdier), KOTO-
Ppble MOXKHO CYMTATh 0COOEHHO 3HAYMMBIMU B CAMOIIPE3eHTALI HOPBEXXCKOI HALM.
Peub njeT 0 TAKMX HOHSTHSAX, KaK «paBeHcTBO» (likestilling/likhetstanke), «jeMoxpaTus»
(demokratiet) m «OCO3HaHHOE OTHOLIEHNE K OKpyXaroweit cpeme» (miljobevissthet).
B crarbe paccMaTpMBaIOTCA MOMUTHYECKME IPEANOCHIIKMA AKTYaIM3aLMU STUX MOHA-
THIT B y4eOHBIX TEKCTAX, PA3BUTIE CEMAHTIYECKOTO TIOJIS, SIAPOM KOTOPBIX CITy)KaT 9T
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MJIE0NIOTEMBI, OPTaHM3ALINS STUX HOHATUIL B TEKCTE U MOJE/IbHBIE IEPCOHAXI TEKCTOB
y4e6HIKOB KaK HOCUTE/I FAHHBIX «I[eHHOCTEN».

KitroueBbie c10Ba: IIpenofjaBanie HOPBEKXCKOTO s3bIKA, YYEOHMKI HOPBEXKCKOTO
SI3bIKA, y4eOHbIe TEKCTDI, [EHHOCTY OOIIeCTBA, J/Ie0I0reMbl, MOJe/IbHBIE IIEPCOHAXKN
y4eOHMKOB.
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